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Personality may be defined as the most characteristic integration of 
an individual's modes of behavior,. interests, attitudes, capacities and 
abilities (16, p. 193). It develops from the impulses, drives and motives 
of the individual, the control imposed by his culture and the channels, 
it offers to the individual drives; and the opportunities, impact, and 
conflicts which the environment sets up. The way in which the individual 
integrates and expresses these forces and resolves conflicts between them, 
and the way in which the conflicts become ramified into forms of behavior, 
produce the various qualities and habits which together make up his 
personality. 
The Variables of Personality Structure 
Two general classifications of variables interact to yield the 
peculiar personality structure of an individual. These are: 
1. Biological endowment: Each one has his own particular biological 
inheritance and subsequent physiological history, so he does vary 
from others in his biological organization. However, each indi-
vidual is not fundamentally different from other individuals in 
terms of his biological make up. Each individual goes through 
the same development stages of childhood, adolescence and adulthood. 
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At each stage, the individual has basic needs and goals, such 
as learning to walk and talk. These needs and goals and devel-
opmental stages are biologically determined. 
2. Social influence (Cultural influence): This influence begins 
soon after birth, especially when the child begins to respond to 
the behavior of others. It continues throughout life (6 1 2.9, 13, 
16). 
The most important situational influence upon the individual 
is his family, and his behavior is structured according to the 
training he receives from them (2, 6, 23, 26, 13). Other social 
factors such as his neighborhood, kindergarten, school, peer 
group and so on all exert a significant influence upon his per~ 
sonality. In later periods as in high school, college, business, 
or professional life, the situations that the individual meets 
may have an influence on certain of the individual's personality 
structure. But these have less influence on his personality than 
earlier stages, because once certain habits and attitudes are 
acquired, they are somewhat resistant to change. 
The specific reactions which each individual in a given situation 
makes to his environment differs. Any given overt behavior is a function 
of the entire personality organization rather than a simple reaction to a 
given objective stimulus (17). Single factor as we refer to the single 
experience is not sufficient in itself to explain the whole personality. 
Personality is not a mere summation of measurable aspects or factors. It 
is an integration, a blend, an organized whole; it is "alllY of the mental 
life of the individual at any given moment. However, some aspects give 
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more weight to the total product than do others. Hence the personality 
and individual development arc the resultant of the interaction of a 
number of complex processes. W,2 must take all these factors--biological 
condition of the body, social processes operating in the environment and 
the psychological processes--into consideration. 
The Influence of Culture on Personality Structure 
While any individual I s person.'11i ty is the result of a unique combi-
nation of heredity, domestic and cultural influence, it is .a fact of 
ordinary experience that some types of personality structures are much 
more. collID'lon in one social group than in another. In any stable society 
the system of culturation tends to reduce variation due to biological 
inheritance and to restrain spontaneity and creative activity (13). 
Pressures are brought to bear vrt1ich direct the person to conform to the 
behavioral patterns which are characteristics of the society in which he 
lives. Socialization tends to give each maturing individual the habits 
and value,s of the reputable members of the society. Any given individual 
will respond to some circumstances in a manner that is characteristically 
distinct from those responses dominant in another society. 
Ther,?, are certain types of needs which are mostly social in char-
acter, namely, the need for approval, recognition: esteem, affection and 
so forth. In different social situations, these drives, impulses and 
needs are differentially controlled, satisfied, frustrated, substituted 
and channelized (6, p.9). Apart from this, everybody has emotions, 
opinions, concepts or valueo which are directly or indirectly influenced 
by the group in which he lives. These all a.re responsible for those 
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qualities which distinguish the rural inhabitant from the city dweller, 
the middle-class from the lower-class, the Indians from the white American., 
the American from the Chinese. 
Socially tra~smitted responses are intimately related to a definable 
body of traditional concepts, beliefs, institutions, etc., that are 
historic products, transcending the life time or experience of the indi• 
viduals whose liven they mold. A language., n set of moral standards, a 
system of religiouo beliefs and practices ~re oxa.~ples of the social 
heritage we .call culture. And since the cultural traditions of mankind 
are found to vary radically in th~ir pattern as we go from people to 
people and age to age, it must be recognized that affective experience, in 
part, is a function of these cultural variables. Since culture includes 
the content of socially transmitted expericnca, to which each new indi-
vidual born into a society is exposed, it provides the primary frame of 
reference to which all ~11arieties of learned behavior may be related. In 
the past, a great deal of attention has been paid to factors thought to 
be relevant to individual deviation without reference to the influence of 
the characteristic culture patterns that mold the ideologies of individuals 
in a conn.non manner (1). What is a normal belief in one society is a 
psychotic syrlptom. in another society. The norm of one culture is a sign 
of nervous pathology in the other (31). So when one considers the behav-
ior of an individual, he should take the immediate cultural background of 
the individual into account as a primary frame of reference. A comprehen-
sive account of the determining factors in the effective experience of 
individuals must include an analysis of the influence of cultural patterns 
as well as an investigation of the factors that determine quantitative or 
qualitative individual variations from a given cultural norm. 
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But here, we must emphasize tho fact that the psychological princi• 
ples nhich describe how any one individual reacts to external conditions 
is the same for all individuals. In other t1ords;1 all individuals operate 
accordin3 to the same pr.ychological principl3s and have the same physiol-
ogical and biological mechanisms for experiencing anxiety, fear, love, 
and other emotions. All individuals smile or laugh, cry, weep or tremble 
when they experience the subjective components of love, fear, anger or 
other emotions. Variations in the type of behavior an individual of other 
societies exhibit is only a symptom of his social cultur0, not a basic 
problem. 
Child Training Practices are A Reflection of Culture 
It is o.ften stated that the molding of the child's behavior is done 
primarily by the parents, The particular behaviors and attitudes of 
parents contribute significantly to the formation of the child's devel-
oping character. But what the parents give to their children, they have 
in part learned from their own parents; this is very deeply fixed by 
their own social culture. It in turn largely determines their method 
and goals in training their own children (2). The goals and methods are 
transmitted by generation to generation, there may be sorne changej but 
these take place within the basic framework of the social habits and 
customs of the culture. There are a score of these social habits and 
social customs which the young child must learn, and which the parente 
must try to teach him. 
These social habits and social customs thems~lves become a deep part 
of the child's personality. But their i11fluence does not end there, by 
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any means. The way in which the cultural training of the child is ad.min-
iste:rsd l',li3o helps determine hi::J individual disposition. The history of 
t:his traitdng •,,ill decide largely whether the child is cooperative or 
sullen, lively or apathetic, brave, or timid, having a feeling of secu1:ity 
o-r insecurity. These personal cha:ra.cteristics of the child depend upon 
such anpects of his trainll1g c:10 the age at which ce:ctain training prac-
t:iceG a:c,} initiated, tho E1peed with ·which he 3.8 (:;::Kpected to learn these 
basic habita, and the kinds of: rcwm:dLJ and punislmi.ent U$ed in tht'a train-
ing. All these factors are de ter:r.1ine<l 'by thio: cul tm:: al habits, deep 
cultural feelingG" ·morals nnd ideals of his cultural group. The us1.wl 
pnrcm to in each socie is pzeparing his c.M.ld for the kind of life 
uhich is approved and desired by their goc.ial pattern. 
Differences in Personality Structure As to Differences 
in Child Training 1?ractic.er;; 
The establishment of conditioned reflexes and conditioned emotional 
responses begins before the child is able to walk or to talk. Some of 
the earliest learning of the child is of a non-intellectual type, taking 
place at a stimulus and response level in connection with the visceral 
functions and with the emotions of fear, anger and love. Gradually, all 
the learning processes get into intellectual type, the child learns to 
conceal., to express and to control his responses. He builds up a system 
of behavior and the corresponding emotions by the training he receives. 
Thus, the child training practices can be used as a basis for explaining 
why some situations should arouse certain behaviors not other. A response 
is supported to a certain degree or inhibited by the social custom. 
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Because so many modif:l.cationa of the original responses take place in 
infancy an.d childhood, therefore the child training practices have a 
lasting influence upon the development of an individual's personality. 
It sets up the pattern for many later responsea toward people and affects 
the individual I s ultimate ability to make adjustments to hb environment. 
Generally, the syoten of behavior tends to be characterized by au 
initial period t1heu certain habits motivated by those drives are learned, 
and by a later period--that of socialization--during which thes1:; initial 
habits are replaced. Stated by Whiting and Child (18) that societies 
differ from one another in the degree to which children are indulged 
during the initial period and in the severity of the discipline imposed 
during the socialization period. One of the consequences of indulgence 
nhould be the development of satisfaction and security. For the frequent 
s'S!Ud consistent gratification of varioua responses that make up a syotem 
and the stimuli consistc11tly associated with them would develop a strong 
lf)Otential for evoking required rmiard. These responses and .stimuli uould 
become !!lajor sources of satisfaction or security throughout all the 
individual' 3 life, because they would become capable of evoking relaxation 
in the pressure of diffuse drives-such as vague., gencre.lized anxiety. Tb.e 
severity of discipline Ghould be :related to the development of o..nxiet'.>r. 
For a high degree of frustration with respect to a given system of behavior 
leads to emotional :responses~ The various responaes which make up the 
systems of behaviors and the stinuli associated with them come through 
learning to evoke emotional responses and thus produce a drive which we 
might describe as anxiety about continued depr:f.vation, thio anxiety potential, 
if of high degree, will necessarily be lons-lastin3. 
CH.l\.PTER II 
VARIATIONS IN CHILD TRAINING PRACTICES BETWEEN CHINESE 
AND AMERICAN MIDDLE-CLASS CULTURES 
The following presents a comparison of certain child training 
practices found to predominate in middle-class A.merican and Chinese 
cultures: 
1. Nursing and weaning_. 
Chinese middle-class. 
Most children are breast-fed by wet nurse., a few are fed 
by the mother or are bottle-fed. The schedule of feeding is 
not rigid and the intervals between feedings are short .• 
Especially., if the child i..o fed by wet nurse, the child is not 
only nursed whenever be wants, but the breast is used to pacify 
the infant in situations in which he is not hungry. Generally, 
oral indulgence is not permitted by the mother. From one month 
to around four months old, the baby is generally kept in bed. 
Around five months of age, the baby is often picked up. 
The age of weaning is around one year old, and from about 
eight months, other food or drink are offered. A frequently used 
weaning technique consists of daubing a bitter substance on the 
breast. Other times, the child is separated from its mother or 
wet nurse. Punishment is not used in weaning the child, in fact 





C~uite frequently, the child is both breast-fed and bottle-fed 
or bottle-fed only. Relatively few children ai·e breast-fed only., 
and when breast feeding is employed, it tends to be for a shorter 
time. The interval is generally around three months. The feeding 
schedule iG very rigid,, often the child is expected to cry for 
some time before being fed. 
The typical age of weaning is from a little over a half year 
to around ten months old. 
2. Training of bowel control. 
Chinese middle-class. 
Toilet training for bowel control is generally begun around 
six or seven months. Around the age of one year, the child is 
supposed to be able to indicate to an adult when it is necessary 
for him to go to the toilet. If the child is still not trained 
around one and a half yearc !I the parents utilize eJha.'Ue in order 
to indicate the necessity of achieving control. If he continues 
to soil himself or the hed, the child might be scolded or threat-
ened with other forms of punishment. 
American m.iddle .. class. 
Americans start toilet training when the child is a little 
over six months (18, 23). The training is judged to be quite 
severe (18). The child as soon as he can creep is demonstrated 
not to soil furniture, walls, books and so on. The child is 
exhorted to keep himself clean. 
Chinese middle-class. 
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Chinese people seldom talk about sex problems to their 
children. AU types of sex behavior problems are enveloped in the 
atmosphere of shame which becomes more intense when the child 
continues to do wrong., after he has been taught the accepted mode 
of conduct. The general attitude of Chinese toward sex activities 
of children is severe. Even the youngsters are highly sensitized 
to the undesireability of exposing certain parts of their body. 
This training is so severe that it is infrequent that Chinese 
pa:r.ents are confronted with the "direct" behavioral expression 
of sexual problems in their children. 
Babies are always covered, exposing private parts is avoided, 
and even small babies are seldom naked. There has no definite age 
or the beginning of modesty training, it does begin very early, and 
the child is taught that it is. shameful to be 11 indecentlyu ex;.:,osed 
in public. If there are violations of the oexual codes, punishment 
by parents and pressures from society are expected. 
American middle-class. 
Generally, the Americans are not indulgence in sex play, 
but sex training is not overly severe. 
4. Dependence training. 
Chinese middle-class, 
The mother is eager to gratify the child, but she doesn't carry 
the child with her all the day. Frequently, the child is left to 
the care of the wet nurse or house maid. Furthermore, many Chinese 
families have relatives other than the immediate family living in 
the house, so the child is never left alone, he always has somebody 
around and gratify his needs. 
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There is quite a bit of variation between families in regard 
to the age for requiring a certain amount of independence in the 
child training. Generally this takes place around three to five 
years~ hut the child has practically no duties to perform, he is 
free to play about the home. Sometimes he may be asked to do some 
light work just for fun, but usually they are just expected to 
otudy and play. They are not forced t'o dress themselves or help 
around the house, and the child below twelve or thirteen years 
old is required to otay at horae after school, and can't go outside 
alone. 
The training in these years of life is gradual and gentle. 
The child receives a maximum of protection. They are subjected 
to close supervision of their activities. 
Agerican rr.iiddle-class • 
. Th~ mother is likely carryin3 her baby, but the America,! 
mother is also busy with housework, and the American fai!tily is 
a small unit, therefore ;:10 other relatives are usually present 
to ta.kr:a care of the child for her, so the child must play by 
himself. 
The children are taught to cook., to sew and to help around 
the house starting about ten years of age. 
5. Aggression .. 
Chinese middle-class. 
It is here where one probcbly finds the greatest difference 
existing between the Chinese and American cultures. The Chinese 
strive somewhat from infancy for a nyielding disposition. 11 
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Respect for and obedience to parents and elders is highly stressed. 
Evea the older sibling:, should be obeyed, and the older siblings 
are £roe to reprove the child for wrong-doing. They, in turn, are 
taught to protect the younger brothers and sisters. From early 
childhood, quarreling even in play is discouraged; fighting, or 
killing birds and animals are considere<l very bad. It is 
infr(:quent for Chinese to strive for authority over others and 
claims of competence are seldom made. Th;; child is taught to 
praise the achievement of others and to belittle his own, self-
achievement is me11tioned rarely. "modesty" is highly praised. 
Shaming is applied not only to misbehaving youngsters but also 
to the selfish. and competitive child. What :ts don.c for one-self 
is not given the uppet".llost attention--that must beloug to the 
family and a somewhat practically dbrega~d of personal pleasure 
and amusement. 
Property should. not be da.naged, other people's possessions 
should be left strictly alone. The child is required at an 
early age to respect the property rights of others. The Chinese 
place emphasis on generosity and prestige-value is assigned to 
sharing wealth and possessions with others. 
American middle-cl.as£:. 
Many childx·en are encouraged to be rather competitive in 
their dealings with others. The praise is given to the 11go getter," 
to the person of initiative who seeks to 'be a leader. 
Property is taught to be respectecl and should not be damaged. 
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An attempt has been made to present a comparison between fiv.e areas 
of child training practices as found in Chinese and American cultures. 
A note of caution should be entered here indicating that there is a 
tremendous amount of variation to be found. in the child tr~ining practices 
found in each culture. Also, the concept of culture adopted here refers 
to a dynamic set of socio-behavioral relationships which are in constant 
flux. Hence, child training practices, which purportedly reflect their 
cultural influence, also change in time. For instance, television in 
the American home conceivably has altered the social configuration of 
the family unit.. Nevertheless, it is felt that a reflection of child 
training practices found in the 0 typical" middle-class family is adequate 
for the puTposes of this report since relationships vtlll be presented 
which can be su1umarized by cultural tendency. 
METHOD AND RESULT3 
This study was designed to compare the personality structures, as 
measured by the Sixteen Personality Factor Questionnaire (the 16 P.F. 
Test), Form A (39, A), observed in a group of Chinese college students 
with those observed in a group of American college students. Attempts 
will be made to explain significant differences between the two groups 
in terms of differences in child training practices found in the two 
.cultures under consideration. 
Hypothe!sis 
The hypothesis to be tested in this study is: The difference in 
severity of child training practices between Chinese middle"".class and 
American middle-class cultures produces significant differences between 
personality structures that were observed in groups of Chinese college 
students as compared with groups of American college students. 
Subjects 
The subjects used in this study were 40 Chinese students enrolled 
in Oklahoma State University. Of this group 29 were graduate students, 11 
were under-graduate students, 36 were born on the mainland of China, one 
was a native Formosian and the other three came from Malay. The subjects 
14 
15 
in this group were 7 females and 33 males, ranging in age from 19 to 42 •. 
The mean age of the group was 27 years., 1 month; the median age being 25 
years, 6 months. Four schools, Arts and Science, Agriculture, Engineering 
and Business, were represented. Eighteen of the group had lived in America 
less than one yes.r, six more than five years, the remainder were around 
two years. 
Test Used 
The 16 P.F°, Test is a questionnaire. It is supposed to give an 
estimate of the subjects' attitudes and interests. It is thought to meet 
the demand for a test giving fullest information in the shortest time 
about most personality traits, and i.t sets out to cover planfully and 
precisely all the main dimensions along which people can differ. The 
sixteen dimensions used are based on considerable research directed toward 
locating unitary, independent, and practically important "source traits 0 , 
i.e., traits affecting much of the overt parsonality, sucb. as intelligence, 
emotional stability, super-ego strength, surgency, and dominance. 
It has 187 questions. There are three possible responses to each 
question. The subject chooses one response according to his own view, and 
marks it on the answer sheet. Most of these questions are inthe type of 
11yes 11 or one extreme: "in between" or "uncertain" and 11no'' or the other 
extreme. The subject is asked to give the first, natural answer as it comes 
to him, and try not to fall back on the middle 11uncertain" answers except 
when the answer at either end is really impossible to him, and answer every 
question as honestly as possible what is true to him, don't merely mark 
nhat seem,s nthe right thing to say.n (39, C). 
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This test can be used both as a group or individual test for persons 
of 16 years or older, in all but the most unskilled and least educated 
groups in the population (39, A). 
There is not absolute time limit, but if a subject, after having 
spent more than 40 minutes on the test, is not finished, he should be 
encouraged to finish as soon as possible. 
Procedure 
The test was administered to the Chinese students in April and May, 
1958. The test-maker's administration and scoring instructions were. 
followed. Generally, the teat was administered individually, occasionally 
groups of three or less were employed. Instructions were read to the 
subjects and questions were solicited. 
The recommended time limit was not followed 1 for the reason of 
language handicaps. Chinese students required more time than was 
described in the instructions. Most of them needed a little more than one 
hour. 
The papers were scored using the scoring t>"eights presented in the 
test manual. In all cases the 1'right" answer yields 2 points, the 
intermediate, 1, and the 11wrong11 O. In fact, there are 184 items actually 
contributing to factor scores, plus 3 "buffer'1 items. 
The results were compared with the test norm group which was composed 
of 604 American college students (females and males), averaging 21 years 
and ranging from 17 to 32 (39, B). 
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Results 
The first step in analyzing the data was to compute an estimate of 
central tendency and variability. These measures together with the data 
of the norm group are shown in Table I. 
The second step was the computation of the t-values. These were 
computed between raean factor scores obtained from the two groups. These 
resultz are also shown in Table I. 
The five percent level of significnnce was taken as the minimum 
level of acceptable significance in this ntudy., under these premise, it 
was necessary that a t-value r,aach the magnitude of 1. 96 before it could 
be assumed that chance alone could not be the basis of the t-value more 
than five tir.u~s out of 100 trials. 
Examination of Table I will reveal that significant t-values were 
obtained from ten of these factors, Factors B., c, E, F, H., I, L, M, N, and 
Q2 • The other six factors--Factors A, G, o, Ql' q3 and Ql~--were not 
sigti.ificant at .OS level of significant. 
According to previously atandardized analysis, the meaning of these 
sixteen factors art~ as; follows (39, A). 
The faS!:_ors that yielded si&nificant differences in this study. 
l. Factor B. 
Low scores on this factor indicate a person who is more or less dull. 
The data indicates that the group of Chinese students tended to score 
significantly lo-wet' on this factor than the norm group of Am.eric.~an students. 
2. Factor C. 
Low scores on this factor indicate a person who is more or less emotional, 




















PERFORMANCE OF A GROUP OF CHINESE AND AMERICAN COLLEGE 
STUDENTS ON THE "16 P.F. TESTu 
Chinese College American College 
Students Students 
N=40 N=604 
l\ rf. M2 ('(2 l\-M2 J. 
9.50 2.79 9.3 3.l:. +0.20 
5.60 3.52 B.5 1.9 .. 2.90 
15.05 3.29 16.9 3.3 -1.85 
15.25 3.51 13.9 3.3 +l.35 
15.90 4.33 14.6 3.5 +l.30 
12.25 3.35 12.1 3.1 +0.15 
10.90 4.82 12.9 5,.0 -2.00 
11.45 3,16 10.3 3.5 +1.15 
13.55 3.06 7.6 3.l~ +5.95 
12.60 3.34 11.s 3.5 +1.10 
12.80 2.92 9.7 2.7 +3.10 
10.60 3.86 9.6 3.5 +l.00 
10.so 2. 78 9.7 3.1 +0.80 
14.00 3.25 9.4 3.l} +4.60 
10.25 2.65 9.5 2.6 +0.75 
12.60 l.: .• 22 . 12.1 4.6 +0.50. 




















The data indicate that the group of Chinese students tended to score 
significantly lower on this factor than the norm group of American 
students. 
3. Factor E~ 
High acores on this factor indicate a person who ia more or less 
aggressive, competitive and self-assured. The data indicate that the 
group of Chinese students tended to score significantly higher on this 
factor than the norm group of American students. 
4. Factor F. 
High scores on this factor indicate a pers011 who is more or leas 
enthusiastic3 happy-go-lucky and expressive. The data indicate that 
the group of Chinese students tended to score significantly higher on 
this factor than the norm group of American students. 
5. Factor H. 
Low scores on this factor indicate a person who is more or less shy, 
withdrawn, timid and aloof. 
The data indicate that the group of Chinese students tended to score 
significantly lower on this factor than the norm group of American 
students. 
6. Factor I. 
High scores on this factor indicate a person who is more or less 
sensitive, demanding and dependent. 
The data indicate that the group of Chinese students tended to score 
significantly l1igher on this factor than the norm group of American 
students. 
7. Factor L. 
High scores on. this facto'.il.· indicate a person who is more or less 
suspecting, jealous, self-sufficient and withdrai-m. 
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The data indicate that the group of Chinese students tended to score 
significantly higher on thio :fact.or than the norm group of American 
students. 
8. Factor M. 
High scores on this factor indicate a person who is more or less 
bohe.r:1ian, introverted and absent-minded. 
The data indicate that the group of Chinese students tended to score 
significantly higher on this factor than the norm group of American 
students. 
9. Factor H. 
High scores on this factor indicate a person who is more or less 
sophisticated, polished, aloof, emotionally discipli11ed and possibly 
insecure. 
The data indicate that the group of Chinese students tended to score 
significantly higher on this factor than the norm group of American 
students., 
10. Factor Q2 • 
High scores on this factor indicate a person who is more or less self-
sufficient and resourceful. 
The data indicate that the group of Chinese students tended to score 
significantly higher on this factor than the norm group of Aro~r.ican 
students. 
~ factors theit did not yield _Jignificant differences in this study. 
1. Fc:ctor A. 
High scores on this factor indicate a person who is more or less warm 
nnd sociable. 
Low scores on thio factor indicate a person who is more or lesa aloof 
and stiff. 
2. Factor G. 
High scores on this factor indicate a person who is more or less 
conscientious and persistent. 
Low scores on this factor indicate a person who is more or less casual 
and undependable~ 
3. Factor o. 
Nigh scores on this factor indicate a person who is more or less timid 
and insecure. 
Loi, scores on this factor indicate a person who is more or less confident 
and self-secure. 
4. Factor Q1• 
High scores on this factor indicats a person who is more or less 
radicalism. 
Low scores on this factor indicate a person who is more or less 
conservatism of temperament .• 
5. Factor ·Q.,, • 
.J 
High scores on this factor indicate a person who is more or less 
controlled, exacting will power. 
Low scores on this factor indicate a person who is more or less 
uncontrolled and lax. 
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6. Factor Q4 ~ 
High scores on this factor indicate a person who is more or les.s tense 
and exitable., 
Low scores on this factoi;- indicate a person who is more or less 
phlegmatic and composed. 
The data indicate that the group of Chinese students tended to score 
higher on all these six factors but are not significant at the .05 level 
of significant. 
CHAPTER IV 
DISCUSSION AND CONCLUSION 
According to the results presented in the previous chapter., ten 
out of the sixteen factors were statistically significant. Among these 
factors, the· magnitude of the differences of Factors Q2, L and N were 
relatively large. The next higher scores difference in order were Factor 
B which relates to intelligence and Factor C. The remainder of these 
ten factors, thair magnitudes of the difference were relatively small, 
but statistically significant. 
In comparipg the child training practices dominant in Chinese and 
American culture, the writer found the Chinese child training was more 
severe in the areas of sex. training, dependent training and aggressive 
training, especially the latter two. On the one hand, Chinese children 
tend to ba over-protected, the parents somewhat predetermine what the 
child should do. Under this custom, it would be expected that the Chinese 
students would tend to be dependent, l1ithdrawn, depressed., timid and 
lacking of ego-strength. This expectation has been substantiated by the 
data obtained from Factors c, H, I., M, and N. Chinese are trained to 
obey parents and elders, repressing their own wishes and needs. The 
freque?nt use of shame in sex training, would be expected to result in an 
individual who is predominantly emotionally unstable, restrained and 
subjective. This has been shown in the data obtained from Factors c, H., 
and I. The data on Factor E indicates chinese students were more or less 
aggressive and competitive which is a common response to intense 
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frustration which many Chinese children experience during the process of 
repressing and disregarding their personal wishes and achievements. The 
composition of these factors indicates that Chinese students were more 
or less anxious, insecure and introversive than American students. 
However, there existed some contradictory points between the scores 
derived from these factors . For instance, Factor I indicated Chinese 
students were more or less demanding, subjective, dependent and seeking 
help than Americans, but the other factors, such as Factor E, indicated 
that Chinese students were more independent minded and self-assured, and 
Factors Land Q2 indicated they were more self-sufficient than Americans. 
Factor C indicated Chinese students were more or less emotionally unstable, 
but t he data of Factor N showed they were exact and emotionally disciplined. 
Factor F indicated Chinese students were surgent- - they were talkative, 
cheerful and expressive--which was contrary to all the results shown by 
the data obtained from other factors. 
Furthermore, in the area of toilet training, Chinese child training 
practices were similar to those found in the American culture. In the 
area of nursing and weaning, Chinese children were more permissive than 
Americans'. They constantly received the attention of the family, and 
they ar e seldom left alone. They received a maximum of protection. All 
these elements should constitute a high degree of indulgence and gratifi-
cation. According to psychoanalytic theory, as Whiting and Child (18, 
p. 136) said: 
"A high degree of indulgence of a particular system of behavior in 
the child training practices of a society should lead to the development 
in children of a high satisfaction potential in that system. The psycho-
analytic conception of fixation would have a further implication here 
that once established, such a satisfaction potential would continue to 
be high throughout the lifetime of the individual concerned." 
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Initial satisfaction corresponds most closely to the concept of 
security, but these two characteristics which should result from initial 
indulgence in the area of nursing and weaning and permissive in 
independence training of Chinese middle-class were not obtained in this 
study. 
Here, we may consider some reasonable interpretation about these 
contradictory points. Professor Cattell (5) writes that the state of 
surgency, ego-strength and anxiety are a function of a temporary state, 
and he found that different cultures will share some personality factors 
but not others. The individual experiences should be taken into account. 
American culture is a distinct new life to Chinese students, in adap-
tation to a new life, as Brainard (3) regarded in his research about the 
Hopi that it is probably a matter of individual rather than of community 
or of large family responsibility. 
Cattell (5) and Kelley (32) discovered that specific attitudes and 
interests are relatively unstable and inconsistant. Though 'Whitely (38) 
and Strong (36) found relatively high degrees of constancy about interests, 
Strong also discovered interests change rapidly from those held at 15 
years to those held at about 25 years. Half the Chinese students in this 
study were below 25 years of age, though many might have fairly clearly 
defined their interests and attitudes, but contact with a new culture may 
have changed their interests and attitudes somewhat. 
Kelley (32) found evidence for considerable consistency of several 
variables but also discovered evidence of small but significant changes 
continuing to occur during the years of adulthood in all variables 
measured. He regarded these changes as being due to increasing age or 
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cultural change. The Chinese student in this study is living in a 
different cultural community which he is in and c1J:anat belong to, and 
they are faced uith the difficulty and insecurity of living in this 
culture. All these factors wJ.ght make them develop a trait of independ-
ence and self-sufficient and emotional discipline (Factors L., Q2 , E,. and 
N); and strengthen the tendency to be withdrawn, shy., introversive and 
emotionally unstable (Factors c, H, and L)~ 
Ao the uriter indicated in Chapter I, the most important situational 
influence upon the individual is his home, but the differences in bio-
logical endowment and the other situations as his school, peer group, and 
college or profeosional life, all have some influence on certain of one's 
personality traits. Important as childhood experiences may be, they do 
not e1.tclusiv~ly determine the mature character of the individual; it 
:may afford only a possible basis, it does not promise the whole folfil-
lnent. Child training practices are only a part of the function of a 
culture. Later events and the total changing situation also belong to 
the function of culture. We should take all the relationships and 
experiences which occur in many contexts and during various stages of the 
individual development into consideration. 
This topic is still a point in dispute~ The writer would like to 
see furth~r study conducted in different countrieo, employing a much 
lar3er group of subjects~ 
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